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ABSTRACT  

With increasing prominence of the socialist system and heated attention towards adoles-

cents in China, we considered how collectivist and individualist values are embodied by 

Chinese high school students under different educational systems. We divided our re-

search into the following four parts: background with explanation of why we put forward the 

proposal and the development of the two ideologies in Chinese society; the methodology 

that justifies our applied data collection methods of online surveys and interviews; data 

analysis summarizes our findings of collected data through various multimedia formats; the 

discussion and conclusion analyzes potential explanations for the foregoing belief diversity 

and acknowledges limitations in research. 

Keywords: Chinese adolescents, collectivism, individualism, educational systems 

 

BACKGROUND 

Proposed by Chinese President Xi Jinping in 2012, the �Chinese Dream� has been re-

defined as a vision of national rejuvenation. The 2004 to 2018 google trend, in succession, 

displayed the number of searches for the term �Chinese Dream� as peaking in 2013. In 

addition, sociologist Anita Chan noted in 2009 that the aim of national rejuvenation of Chi-

na is not only to become the world largest economy, but also to borrow and adapted ad-

vanced foreign systems whilst maintaining the original cultural system. This emphasis on 
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cultural preservation, however, raises the question �what are the Chinese people's values 

today?� (Kuhn 2012), drawing us to look into recent Chinese history. 

As a traditionally agricultural civilization, the Chinese have long maintained a common 

dream of prosperity and wellbeing. After the sufferings from wars in the 19th and 20th cen-

tury, this dream expanded to include revitalization of the Chinese people. Collectivism has 

then been advocated, with the establishment of People�s Commune representing the fur-

thest attempt along this path. Such social consciousness is further reflected in China�s 

promotion of Lei Feng � a character who devoted his entire life to helping others and even-

tually sacrificed his life for this cause � as a model of selflessness. Similarly, Sally Chan 

(1999) argues that �self-effacement�, derived from the Confucian value of modesty and 

emphasis on self-restraint for the interest of the larger group or society, has increased in 

prevalence and influence in Chinese society.  

Indeed, the Confucian ethical focus on each individual's duty to help others and the im-

portance of family have been infiltrated the minds of generations of Chinese. Since the 

Tang dynasty around 1400 years ago, these ethics have been incorporated into the Impe-

rial Exam as integral principals in the selection of government officials. Despite the abol-

ishment of the Imperial Exam at the start of the 20th century, modern Gaokao, introduced 

in 1952, carries shadows of the ancient exam. Among the many subjects of the Gaokao, 

one specific category named 'politics' refocuses attention toward core values of 'socialism 

with Chinese characteristics' that students are required to recite. 

However, after a series of Chinese economic reforms were introduced by Deng Xiaoping in 

1979, the typical �Chinese Dream� advocating collectivism became ill-suited in a market 

economy motivated by personal rewards. Self-interest embodied in human nature, further 
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released through the secularization process of the past 100 years, may also contribute to 

the increasing popularity of individualization in Chinese society. In an examination of indi-

vidual well-being from 1990 to 2007, Steele (2012) similarly concluded that although many 

may still consider China to be a collectivist country, �the Chinese are increasingly priori-

tizing individualist factors in assessments of their own happiness and life satisfaction � 

thus substantiating descriptions of their society as increasingly individualistic�. Another 

piece of research by Giddens (2001) indicating an increase in divorce and cohabitation in 

Chinese society, especially amongst the younger generation, further ventured the conclu-

sion that rising individualization has been undermining the traditional idea of collectivism in 

Chinese society. 

Finally, Peijia Zha's (2010) research of 55 American and 56 Chinese doctoral students find 

that the higher collectivism reflected by Chinese students correspond to higher skill mas-

tery and cooperative awareness, whereas American students with higher individualist be-

liefs show more creativity. The significant effects of different educational systems on stu-

dents' values and behaviors are accentuated, with the education being a vital part of the 

socialization process.  

An assessment of the above research, combined with consideration of the importance of 

Chinese adolescents� beliefs given their identity as the future global workforce in a socie-

ty undergoing rapid social change and cultural reformation, leads us to our research pro-

posal. Through this project, we aim to investigate how collectivist and individualist values 

are embodied by Chinese high school students under different educational systems, dig-

ging into the educational influence on the development of these ideologies in modern ado-

lescents.  
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METHODS  

Targeting Research Subjects  

Our final sample of high school adolescents (aged 14 to 18 years) under different educa-

tional systems provided three benefits. First, as all the student researchers fit the target 

sample and were immersed in educational environments alongside potential subjects, we 

were able to implement convenience and snowball sampling for data collection, the latter 

of which enlarged our sample size and increased data validity. Second, high school stu-

dents have reached a level of maturity where they are able to comprehend and reflect up-

on personal beliefs regarding deeper issues. When considering research prompts requir-

ing a thorough analysis of various aspects of an issue, these participants are likely to give 

more considerate responses. Finally, such a sample of adolescents provides relevance 

concerning the social influence of China�s next generation. As these students enter the 

global market in future years, their philosophies and attitudes may impact society and 

bring about change.  

Survey and Interview Design  

We collected data by distributing surveys and conducting follow-up interviews, both of 

which were proceeded by field experiments providing a basis for improvement. Anony-

mous surveys served to collect quantifiable data and increase sample size, and are also a 

valuable method to protect the identity of the survey respondents and avoid research bias. 

In addition, surveys are a comparatively efficient method of data collection requiring little 

time coordination between the researchers and survey subjects, and further increase po-

tential random sampling. However, this method may provide inaccurate data when partici-

pants lie about their opinions or behaviours. In order to counter this challenge, we aim to 
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design our survey questions with minimized bias and without directional connotation in an-

swer choices suggesting �superior� options. For instance, we designed Likert scale an-

swers to provide a more objective perspective on various scenarios. Follow-up interviews 

served to clarify and provide a deeper understanding of previous survey trends. We aim to 

select volunteer interviewees whose responses on the survey were either unique or repre-

sentative of a greater majority. One challenge of this method may be researcher bias and 

interviewees� correspondent, unconscious alterations of their answers. 

We aimed to operationalize our research question by targeting various character traits and 

behaviors correlated with collectivist and individualist beliefs. In a collectivist society, indi-

viduals will often subordinate personal interests to group interests (Triandis et al. 1988), 

and value collaboration and humility (Myers 2018). Collectivists are also more focused on 

the social system, while individualists tend to value ego-based morals (Swanson 1953) 

and take pride in personal achievements (Earley 1989). We intend to indirectly analyze be-

liefs regarding collectivism and individualism through collecting data on research respond-

ents� attitudes towards elements of each ideology, as broken down above. 

For the survey content, we first asked about personal demographics, educational back-

ground, and current aspects of schooling. In the following section, we designed a series of 

candid scenarios with answer choices incorporating representative characteristics of col-

lectivism and individualism to measure subjects� beliefs in the ideals. As aforementioned, 

such questions can reflect the character traits of research subjects, an important criterion 

in judging their ideological inclinations. In further interview discussion, we investigated pa-

rental and educational influences behind survey respondents� answer choices to their 

scenario questions. Moreover, we will trace interview responses from select respondents 

to observe (in)consistency between their answers and true behaviours. 
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DATA ANALYSIS  

Introduction of Samples 

One hundred high school students took our survey. Samples were initially identified  as 

three groups: non-Gaokao takers, Gaokao takers, and students taking both exams. How-

ever, as students taking both exams are only 4% of final respondents, their results may 

obscure our understanding of ideological patterns. Therefore, only non-Gaokao takers and 

Gaokao takers are involved in the data analysis. 

 

Basic information about the respondents could contribute to the understanding of the set-

ting where their ideology of individualism and collectivism are consciously or unconscious-

ly developed. This information will also be treated as potential variables in future research.  

 



8 

 

Figure 1: Frequency of formal tests that respondents have to take, frequency of group ac-

tivities, and the average grade respondents are in. 

According to Figure 1, non-Gaokao takers tend to take fewer exams per semester and en-

gage in more group activities per month. However, Figure 1 also indicates that respond-

ents not taking Gaokao are mainly in Grade 11, while those taking Gaokao are mostly in 

Grade 12, during which they are more likely to concentrate on test preparation. As a result, 

the data, affected by the difference in average grades, may not be accurate to reflect the 

collective characteristics of our samples not taking Gaokao. 

 

Figure 2: Percentage of foreign population in respondents’ schools. 

In Figure 2, students who do not take Gaokao are exposed to a significantly larger per-

centage of both foreign teachers and students in their school. In an aspect of population 

structure, this can reliably prove that non-Gaokao takers are mostly in international 

schools that are commonly conceptualized to accommodate and employ more foreign indi-

viduals.  
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Figure 3: Curricular system of respondents before entering high school, where IGCSE re-

fers to the International General Certificate of Secondary Education, Pre-IB refers to the 

preparation curriculum for International Baccalaureate Diploma, “domestic” refers to the 

obligatory secondary education in China, and “mixed” means juxtaposing international 

courses and obligatory education. 

A predominant proportion of Gaokao takers used to be in the same educational system 

while the origin of non-Gaokao takers is relatively more widespread: they could in either 

domestic, international and mixed educational systems. 
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Figure 4: Levels of freedom in course selection. 

Focusing on their courses, non-Gaokao takers appear to enjoy more rights for free selec-

tion: they reflected a higher proportion in circumstances with all or some courses se-

lectable and a lower one in situations with no choices.  

 

 

Figure 5: Frequency of interaction with teachers. 
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Moreover, non-Gaokao takers also demonstrated a higher frequency of interactions with 

their teachers: the proportions are higher in options “more than once a week” and “about 

once a week” and lower when it occurs to the item “almost never”. 

 

Figure 6: Accommodation state. 

However, when questioned about the accommodation condition, the two groups only show 

a slight difference.  

 

Apart from these indicators to reflect respondents’ school life, information on their institu-

tions was also collected. There is no definitive distinction between an “international” school 

or a “domestic” school. Instead, there many intersecting areas of a “domestic” and an “in-

ternational” education system and each school is composed of various elements of “do-

mestic” or “international” education to form a unique pattern. To have an insight to these 

patterns enables us to give a better evaluation of our findings. 

Some “international schools” involves conventions that commonly existing in domestic 

schools. For example, in Suzhou Foreign Language School, where an international de-
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partment sending students overseas and a domestic department for Gaokao are juxta-

posed, students in the international department complained that they are required to follow 

the inflexible, improper routines made specifically for domestic department. 

In contrast, some domestic schools also includes some intuitive characteristics of interna-

tional schools. For instance, although Zhenze High School and Shengzhou High School 

follow a domestic track and primarily aims to help students pass Gaokao, students there 

reflected that they are also offered chances to develop their personalities and hobbies 

through abundant club activities. 

 

After school life comes data collected on daily factors, including parental factors, gender, 

and the locations of schools – it can also be seen as the location of their homes as most of 

them choose schools in the city they dwell.  

 

Figure 7: distribution of respondents, categorized by their parents’ highest diploma, where 

“below” means diploma below high school and “above” refers to diploma above bachelor 



13 

 

Figure 7 shows the comparison of parents’ highest diploma of respondents in two groups. 

A general trend can be drawn that parents with a higher diploma have a higher propensity 

to send children to non-Gaokao: most of the non-Gaokao takers’ parents have earned a 

degree of bachelor or beyond. In contrast, Gaokao takers’ parents mostly fall into catego-

ries of high school diplomas and bachelor diplomas. 

 

Figure 8: gender distribution of respondents  

Gender distribution also differs in the two groups. According to the Figure 8, girls take a 

larger proportion among non-Gaokao takers.  
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Figure 9: Domestic geographical distribution of respondents, where the size of the circle 

corresponds with the sample size from each city. Red represents Gaokao takers while 

blue stands for non-Gaokao takers. 

Figure 9 and 10 shows the domestic and international geographical distribution of our re-

spondents and the proportion of respondents in different educational systems in each city.  

In the pattern, Shengzhou, the smallest city from which data was collected is based on 

administrative hierarchy, concentrates the most Gaokao takers. Also, respondents over-

seas are all non-Gaokao takers. Hence, the research may involve regional biases due to 

its weakness in sampling approaches .  

 

Figure 10: Geographical distribution of respondents living overseas, among which no one 

takes Gaokao. 
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Analysis of Individualism and Collectivism  

 Figure 11: The four variables measured in Likert scale.  

Figure 11 shows four variables based on the four questions: 1)To what extent do your 

teachers encourage you to develop and explore your own personality? 2)To what extent 

do your teachers encourage you to conform to the social mainstream or the people close 

to you in order to benefit the larger group? 3)The image or spirit of Lei Feng, who would 

always put the interest of nation and community in the first place instead of his own self 

interest, has been advocated for decades. To what extent do you agree with such an im-

age and its continuity? 4) Imagine: The government of your country decided to have the 

policy of compulsory national service for national security. You are just in the range, so 
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you will have to attend the army for 2 years, but now you are in the college that you like.To 

what extent do you agree to such policies? According to Figure 11, there is a consistent 

trend that non-Gaokao takers tend to value individualism more than do Gaokao takers.  

 

Figure 12: Proportion of students who choose to shoot or pass based on an scenario.  

Here is the scenario: you are a professional footballer. You are playing a football game, 

and now, it is the last minute of injury time. Neither of the two teams scored in the past 90 

minutes. As you enter the box, your teammate is at a better position: if you pass the ball to 

him rather than shoot by yourself, your team is more likely to score. However, if you score 

rather than pass the ball, you will be more likely to get a promotion or raise. 

In this scenario,21% of non-Gaokao takers choose to shoot while 79% of them choose to 

pass; 17% Gaokao takers choose to shoot while 83% of them choose to pass. Hence, it is 

shown that a slightly higher proportion of Gaokao takers tend to place the behalf of their 

teams over their own interests.  
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Figure 13: Distribution of respondents acting on a scenario 

Here is the scenario: in your regular classroom where everyone has a fixed seat, you sit at 

the back row. Your class decided to put a trash bin in the classroom for convenience after 

the discussion. Yet most think that the trash bin should be placed at the back, which is one 

meter within your seat. However, you don’t like the rubbish bin, even if the closer distance 

makes it more convenient for you to throw away your trash.  

In the scenario, 30% of non-Gaokao takers may say nothing, 9% of them may move it 

away, and 61% of them will express their feelings. However, 34% of Gaokao takers 

choose to say nothing, 17% of them may move it away, and 49% will express their feel-

ings. In this sense, outcome seems to be a little ambivalent: although Gaokao takers have 

a higher possibility to keep silent toward an unfavorable condition—that the trash bin is 

close to their seat—they also tend more to adopt the most individualistic action, moving 

the bin away. Also, non-Gaokao takers who would express their feeling outnumber their 

counterparts. 
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Figure 14: Distribution of respondents that will either agree or disagree to a construction 

project based on a scene and the influence of their predictions about decision of people 

around them. 

Here is the scene: You are a farmer in a poor village in a low-income country, relying on 

subsistence labor-intensive farming. Your farm is the best place for irrigation ditch. Your 

village is planning to build a sewage system and a better irrigation system for the interest 

of everyone in the village. Everyone in the village agree with the change. However, the 

construction of these infrastructures will seriously affect over half of your land of farming 

for a period of time as the pipes are planned to go under your land. And there will be no 

compensation for that. The construction will last for at least 3 months, after that, you will 

get to manage your land for farming again. But you might also take some other time to fix 

the damage for the land due to the construction.  

In this scenario, 48% of non-Gaokao takers think people around them will not agree while 

52% of them don’t think so. 56% of them will actually agree while 44% them will disagree. 

74% of Gaokao takers think people around them will agree while 26% don’t. 85% of them 

will actually agree while 15% will disagree. The results show that respondents might also 

be influenced by their perceptions (or predictions) of others’ ideas as there is a significant 
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correlation between respondents’ decisions and their perception of how people around 

them will think. The trend was the same as before: non-Gaokao takers would more likely to 

disagree to the project that can benefit the group but affect their own sakes.  

 

Figure 15: distribution of respondents based on the involvement of communist organiza-

tions, including the Young Pioneers, the League, and the Party for those above age 18. 

Besides, respondents’ political actions could also provide an insight to their ideology, so 

researchers collected data of their engagement in communist organizations, including the 

Young Pioneers, the League, and the Party (if they are 18 years old). In the figure figure 

15, only 9% of Gaokao takers had never been involved in any communist organizations 

while 40% of non-Gaokao takers had never been involved in such organizations, so 

Gaokao takers reflect a higher engagement of communist organizations.  
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Figure 16: Order of four items by respondents, where “
����” means that 

respondents will considered it the most important to them, and “	�����” means that 

respondents will consider it the least important to them. 

Lastly, both two groups share similarities when asked to order items according to their sig-

nificance. The general pattern reflects that themselves and their families are commonly 

prioritized. Separation of groups is not imposed in this case as it is hard to determine their 

propensity of collectivism or individualism. For instance, an individual can prioritize his/her 

community and put his/her country last. Apart from this, Likert scale is also not appropriate 

with unevenly distributed levels: individuals, families, and communities, as small elements 

of society, are in a micro level; in contrast, a country falls into a macro level. 

 

DISCUSSION AND CONCLUSION  

As indicated by our data analysis, collectivist trends prevail more in local Gaokao-oriented 

schools more than in international non-Gaokao ones, though a significant number of inter-

viewees identified as both. 
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An interesting observation from the data collected is that a majority of high school students 

are involved in a Communist organization, a proportion far larger than party involvement in 

other country. Here is an explanation from one of our group members� perspective.  

�Observing from a small town, the Pioneers and the League are only politically 

relevant at their highest ranks. The Pioneers do not even count as a political affilia-

tion (per a Chinese standard GB 4762-1984). School collectivist activities, under the 

Pioneers or the League, are minimal (once or so per year) To the ordinary school-

goer, joining the Pioneers merely means getting a red scarf, saluting when raising 

the flag and this is what 100% of peers do (compulsory in practice, auto-departure 

happens at 14); joining the League (not compulsory, happens after 14, auto-

departure happens at 28 unless you have a job in the League) is acknowledgement 

of outstanding (mostly in terms of good grades), meaning getting an emblem to 

wear, having a political affiliation (not relevant at all to jobs, admissions etc.), paying 

a fee of 0.1 CNY/month.� 

 

Another intriguing phenomenon that we observed from the survey is that there were vari-

ous personal questions not everyone wanted to answer, despite our assurance towards 

respondents of the anonymity of their responses. For instance, there is one question spe-

cifically asking for the TOFEL/IELTS score of the survey subjects. Through this simple 

question (respondents need to type their scores), we aim to seek the English Proficiency 

of our subjects. In order to not intrude upon people�s privacy, we left this question as op-

tionally � as a result, many people in fact chose to leave it blank. However, incomplete da-

ta responses had slight impacts on our final results. After researching, we saw a common 

psychological facet of this problem: social desirability bias. Regarding this potential factor, 

our survey is not yet perfect enough to gather the most �accurate� data.  
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Another interesting finding we came upon was the discrepancies with which different stu-

dents viewed collectivism and individualism. Some interesting responses below: 

 

�To be honest, I don�t see the conflict of the interest of the groups and the inter-

est of my own. I believe that helping the group is helping myself.� 

 

This response shows that there is a �no man�s land� between two distinct divisions. In 

other words, some conceive a connection between these two ideas, and perhaps even 

compatibility. Another example also shows an outstanding understanding:  

 

�These definitions have no distinct difference. I don�t think there exists person 

who is the total individual/collectivism, It depends on the benefit you�ve got.� 

 

Collectivism and individualism are not independent of each other. This individual viewed 

him-/herself as a mixture of two ideas, or indeterminate. Everyone has two faces: one is 

individualism and another is collectivism. People tend to prioritize their personal benefits 

and further choose their side � to be an individualist or a collectivist. 

 

Despite careful consideration in survey and interview design, and data collection, the valid-

ity and reliability of our data was strongly impacted by various limitations. One major limita-

tion stems from the small sample size and the convenience sampling method of data col-

lection that we adopted. Our data was mostly collected, using surveys and follow-up inter-

views, from only a few high schools in select areas, which made us unable to generalize 

the results to a larger adolescent population, but only to the participants of our research 
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sample - the students in some international and local schools in the more developed areas 

of southern and eastern China. 

 

Survey design and the nature of collectivism led to another limitation: people may have 

chosen arbitrarily when faced with a hard decision between two options that both seemed 

right. Our initial hypothesis and research categorized collectivism and individualism as sig-

nificantly different, even opposing values; later, it was indicated that this is, in fact, not al-

ways the case, so we left some �middle ground�, especially during the survey collection, 

and as with the case of many other situations, a majority of our respondents entered that 

middle ground. When prompted to make a more �extreme� decision, many expressed 

the difficulty of the process.  

 

The lack of statistical tests for data relevance also reduced the validity of our results. The 

conclusions thus were only able to stay in a relatively shallow level - the correlations be-

tween phenomena. Statistical analysis such as the standard deviation technique could've 

been used to help us draw more in-depth and significant relationships between variables. 

 

Lastly, based on what we've already done for this project, there are some future research 

possibilities to consider looking forwards. For one, we could investigate collectivism and 

individualism within various educational system in relation to other socioeconomic varia-

bles. We could also make international comparisons of collectivist and individualist values 

in adolescents influenced by varied social-cultural backgrounds. Through this project, 

we�ve established a simple framework for research about collectivist and individualist 

values in adolescents, and by changing the subjects of the research, we may be able to 
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conduct more comparative, or even longitudinal, studies to expand our current research 

findings. 
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Columbia Social Science Fellow 
Programme Survey ߵय़ᐒᑀ
Fellowshipᶱፓ᧣ັ 
This survey is only directed to high school students. The questionnaire 
covers questions regarding your beliefs towards various social concepts 
and may ask you to infer your reactions in imaginary scenarios that 
we've created. It should be entertaining to complete, and we think that 
it will take about 5 minutes of your time. There are no "better" 
answers to any of the questions asked: your answers will only be a 
measure of your beliefs, without any positive or negative connotations 
att ached. If you feel that your beliefs don't correlate with any of our 
provided answer choices please feel free to clarify them in the "other" 
answer spaces. Your identity and all of your responses will remain 
anonymous. As our research project involves data collection through 
both surveys and follow-up interviews, we've also included a question 
asking for your participation in our interviews. If you'd like to be 
interviewed, please fill out your name and contact information in the 
space provided. Please be assured that your name will not be 
associated with your answer responses and your private information 
will remain confidential within our research team (e.g. your private 
information will not be attached to your response answers or disclosed 
to anyone else). Before you respond to our survey, we have to inform 
you of any risks possibly involved. Participation in this research project 
will not bring you any personal harm or damage that we are aware of. 
To avoid possible intrusion on privacy, we have been attentive in 
designing less personal questions However, if you feel uncomf ortable 
answering any select question, you may choose to leave the question 
unanswered. Please be assured that your name will not be associated 
with your answer responses and your private information will remain 
confidential within our research team (e.g. your private information will 
not be attached to your response answers or disclosed to anyone else). 
The possible benefit of this survey is that it may provide a reflective 
experience as you answer questions from a potentially new 
perspective. Through our interviews, we hope that you may also 
discover more about yourself, as well as carry out an insightful 
conversation. There are no monetary compensation for participating in 
this research project, but we give our sincere thanks for your time and 
effort. ఽᨀ݇Өེ᧣ັ̶ ེ᧣ັݝᰒṛӾኞᬰᤈ̶ᬯղᳯܫտࢡೡํى
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ᬦᑕ,ଚݝտܛአ֦य़ᕅ5ړᰦ̶ጱᳯ᷌,ဌํ๋অጱᒼໜ̶֦ጱӞڔᒼໜݝฎ֦
మဩጱӞᐿᤍᰁຽٵ,ဌํձ֜ᑌຄᘏၾຄጱᵌތԎ̶ইຎ֦ݎሿ֦ጱమဩӨ
ӥڜձ֜ᶱ᮷ӧᒧ,᧗ࣁ“ٌ՜”ݸᑮᒼ̶ෆӻᬦᑕ᮷տզݷ܇୵ୗᬰᤈ̶ ኧԭ౯
ժጱᎸᑪᶱፓ᭗ᬦᳯݸັ᧣ܫᖅᦢතᵞහഝ,౯ժտᦏᛔኧೠฎ݇ވӨ



౯ժጱᦢ,ইຎݶളݑᦢ,᧗ਖ਼ጱਁݷᘶᔮמ௳ऴࣁᥢਧ॒,֕ฎ֦ਁ
ਖ਼ӧտӨጱ֢ᒼፘىᘶ,ଚӬጱמ௳ਖ਼տᤩ̶ੂכ ౯ժכᦤጱ֢ᒼӧտӨ
ጱনٌ݊ݷ՜ӻՈى௳מᘶ҅ጱ֢ᒼᐺՈמ௳տᤩ౯ժጱᎸᑪࢫᴚ̶ੂכ
ҁe.g. ጱӻՈ֢௳מᒼӧտᤩݻ՜Ոအᶂ҂ ֦݇ࣁӨ᧣ັԏڹ,౯ժտਖ਼᧣ັ
ӾಅํݢᚆڊሿጱᷚᴾᬰޞᎣ̶݇Өེᶱፓଚӧտᕳଃձ֜౯ժಅᎣ᭲ጱӻ
Ոᇨ̶ԅԧىعԭݢᚆጱᵌᐺအᄋ,౯ժ૪ᕪᒑӻՈ۸ጱᳯ̶᷌ ེ᧣ັጱ
ත឴ࣁԭ୮Ӟӻෛጱଶ݄ࢧᒼᬯԶᳯ᷌,ᬯฎӞӻՈݍጱᬦᑕ̶ ེٚ
ጯԏӾುڊᳵᔜێਠ౮ྌེ᧣ັᤒᐏႮႮጱఽᄶ̶ 
ᒼ᷌ 
1.After reading the consent form above, what will be your 
choice? ࣁ՚ᕡᴅӤොਁ҅ݸጱౄฎҘ 

I voluntarily consent to participate in this survey.౯ᛔౄऴٟᬯղᳯ̶ܫ 

I decide not to fill out this questionnaire. ౯ӧౄऴٟᬯղᳯ̶ܫ 
2.Thank you. Are you a high school student? ᨀᨀ̶ฎṛӾኞ
 Ҙހ

Yes ౯ฎ 

No ౯ӧฎ 
3.What is your gender? ጱڦฎҘ 

Male ካ 

Female ঀ 
4.What is you ethnic group? ֦ጱ࿆෧ฎҘ 

Han ෧ 

Chinese Minority Ethnic Group Ӿහ࿆෧ 

I am not Chinese ౯ӧฎӾՈ 
5.Which city do you live in? ֦ሿࣁ֘ߺࣁӻउ૱Ҙ 

 
6.What kind of English test have you taken? ้֦ᕪ݇ےᬦߺᐿ୵
ୗጱᘍᦶҘ 
If you've taken more than once, please choose the one with the best result. 
ইຎग़ԭӞӻ҅᧗ೠړහ๋অጱᮎӻᕮຎ̶ 

TOFEL ಓᐰ 

IELTS ᵝ 

SAT I (Reading, Writing & Language, out of 800) ᚆၥḵ (SAT ᮱
 (800ړ҅ړ

Secondary education English test in your city (Ӿᘍ) 

 

 
7.What score did you get? ֦ᘍԧړپҘ 

 



8.What is your parents’ highest educational level? ֦ᆿྮٌӾӞ
ො๋ṛጱݑරᙙᑕଶԅҘ 

Below high school ṛӾզӥ 

High school ṛӾ 

Bachelor ᑀླӱ 

Above bachelor Ꮧॊ݊զӤ 
9.What are their occupations? ՜ժጱᘳӱฎҘ 

 
10.Are you involved in any Communist Party of China 
organizations, such as the Party, League or the Pioneers? If 
yes, which organization(s)? ้֦݇ےᬦձ֜୵ୗጱӾوԾؾጱᕟ
ᕢ(ই̵ࢫ̵ؾᴚ)ހҘইํ҅ฎߺӻ/Զ? 

 
11.What is the name of the school you go to? ໊֦ጱਁݷԅҘ 

 
12.Which grade are you in? ֦ፓڹಅࣁጱଙᕆԅҘ 

 
13.According to your course selection, what kind of tests are 
you going to take at the end of your high school education? ໑
ഝ֦ሿࣁಅೠጱ᧞ᑕ֛ᔮ֦҅ࣁṛӾኞ႕ᕮ֦ᥝ݇ےӥڜጱߺԶ
ᘍᦶҘ 

Gaokao ṛᘍ 

International test (A Level/AP/IB/etc.) ᴬᔄࣳᘍᦶ 

 

 
14.You are ...? ֦ฎ...? 

a boarding student ໊ࣁੀਾኞ 

a day student ᩳኞ 

 

 
15.How many formal TESTS (not quizzes) for each subject do 
you have within a semester? ࣁӞӻ๗ԏٖ֦҅ྯӞӻᑀፓय़༷տ
ํग़ེ*ྋୗ*ᘍᦶҘ 

 
16.What percentage of teachers at your school are foreign? ࣁ
֦ṛӾ᯾क़රಅܛጯྲړԅҘ 

 



17.What percentage of students at your school are foreign? ࣁ
֦ṛӾ᯾क़ᔁኞಅܛጯྲړԅҘ 

 
18.What's the frequency of interactions between you the your 
teachers outside of classroom activities? ֦ᘌग़ԋࣁ᧞क़ၚۖ
ӾۖӞེҘ 

about once in a week ྯޮӞེ 

more than once in a week ྯޮग़ԭӞེ 

almost never پԒဌํ 
19.In some schools, students choose between a liberal arts 
track or a STEM track. Which track did you choose? ӞԶ໊ݢ
զᦏኞೠᑀᘏቘᑀԟ̶֦ೠԧߺӻҘ 

Liberal Arts ᑀ 

STEM ቘᑀ 

I did not choose ౯ဌํೠ 
20.List all the courses you are taking. ᧗ڜԈ֦ڊሿࣁӤጱಅํ᧞
ᑕ̶ 

 
21.Were you able to choose your courses according to your 
interest? ֦ݢզ໑ഝᛔ૩ጱي᪁᧞ހҘ 

I was able to choose some of my courses, and the others are compulsory. 
౯ݢզץӞԶ᧞ٌ҅֟ץ 

I was able to choose all of my courses. ౯ݢզץձ֜᧞ᑕ 

I did not have the options. 
22.What type of middle school you went to before entering 
your high school? ࣁᬰ֦فሿࣁጱṛӾԏ֦҅ڹጱӾአԧߺᐿර
ᙙ֛ᔮҘ 

Pre-IB system IBᶼᑀ֛ᔮ 

IGCSE system IGCSE֛ᔮ 

Domestic system ֛ٖᔮ 

 

 
23.Had you been in a same or similar educational system 
(international courses like IGCSE, Pre-IB or domestic courses) 
before entering high school? ࣁṛӾԏڹ, ้֦ളᬦ᪙ሿࣁӞጱ
රᙙ֛ᔮހҘ(ইIGCSE҅Pre-IBᒵᴬ᧞ᑕٖ᧞ᑕ҂ 

Yes ฎ 

No ވ 



24.To what extent do your teachers encourage you to ...? ֦ժ
ᘌฎވἩ֦ۜ...Ҙ 

25.How many group activities did you participate in 
November? (During class time) ے11์ٖ֦҅݇ࣁԧग़ӻੜᕟၚ
ۖҘ(໊ٖ᧞झᳵ᯾) 

 
26.What types of classroom activities do your teachers have 
you do? ᧗Ԉֺ֦ࣁ᧞झӾ݇ےጱၚۖᔄ̶ࣳ 

 
27.What are some extracurricular activities that you are 
involved in? ้֦ᕪ݇ےᬦՋԍ᧞क़ၚۖҘ 

 
28.What are your first three choices of college/university? (If 
you have one) ๚๋మ݄ጱ3ಅय़ฎҁইํ҂Ҙ 

 
29.In your mind, what is the order of importance of the 
following choices? Please rank them. ֦ࣁժஞፓӾ҅ᬯپӻᶱጱ
᯿ᥝഭଧฎҘ᧗ഭଧ̶ 

Yourself ֦ᛔ૩ 
Your family ֦ጱਹꁿ 
Your community ֦ጱᐒ܄ 
Your country ֦ጱਹ 

30.The image or spirit of Lei Feng, who would always put the 
interest of nation and community in the first place instead of 
his own self interest, has been advocated for decades. To what 
extent do you agree with such an image and its continuity? ᵮ
ᔜᐟ (ᬱ՜Ոᵞ֛ڥፅනࣁӻՈڥፅԏڹ) Ӟፗᤩփ᭓፳̶֦ฎ
 ?ଚ፡᯿ᬯᐿᔜᐟ҅Ԟඪ೮ᬯᐿᔜᐟଫᧆᖀᖅփ᭓ӥ݄ݢᦊވ

I strongly disagree with it ౯ӞᅩԞӧᦊݢᬯᐿᔜᐟ 

strong
ly 

encou
rage 
ᶋଉ
Ἡۜ

encou
rage 
Ἡۜ

undec
ided 
౯ᵙ
զᦧ
ڣ

discour
age ӧ
Ἡۜ

strongl
y 

discour
age ᶋ
ଉӧἩ
ۜ

develop and explore your own personality ݎӻ


conform to the social mainstream or the people 
close to you in order to benefit the larger group ᶲ
ଫᐒտᄤၞ݄ᦏᵞ֛ݒๅঅ

!!

!

!

!

!

!

!

!!



I disagree with it ౯ӧॡᦊݢᬯᐿᔜᐟ 

I take a neutral attitude ౯כ೮Ӿᒈ 

I agree with it ౯ᦊݢᬯᐿᔜᐟ 

I strongly agree with it ౯ᶋଉᦊݢଚӬඪ೮ᬯᐿᔜᐟ 
31.Imagine: You are a professional footballer. You are playing 
a football game, and now, it is the last minute of injury time. 
Neither of the two teams scored in the past 90 minutes. As 
you enter the box, your teammate is at a better position: if 
you pass the ball to him rather than shoot by yourself, your 
team is more likely to score. However, if you score rather than 
pass the ball, you will be more likely to get a promotion or 
raise. మզӥఘวғ֦ฎӞ֖ӫӱጱ᪃ቖᬩۖާ֦҅ሿࣁྋ҅ᩦྲࣁ
ๅࣁᘒ֦ጱᴚ҅܄ᐬفՖฎ0:0̶֦ᑱړԧօ؊ᤑ҅ྲک٬ᩦᬰᤈ
অጱ֖ᗝғইຎ֦ೠփቖᘒӧฎᛔ૩ᳪ֦҅ጱቖᴚ੪ๅํݢᚆᕷ
̶ᆐᘒ҅ፘྲۗධ҅ইຎ֦ᛔ૩ᬰቖ֦҅੪ๅํݢᚆکท܋ے
ᡈ̶ Are you going to pass the ball to your teammate or shoot? 
֦տփቖᬮฎᳪҘ 

Pass փቖ 

Shoot ᳪ 
32.Imagine: You are a farmer in a poor village in a low-income 
country, relying on subsistence labour-intensive farming. Your 
farm is the best place for irrigation ditch. Your village is 
planning to build a sewage system and a better irrigation 
system for the interest of everyone in the village. Everyone in 
the village agree with the change. However, the construction of 
these infrastructures will seriously affect over half of your land 
of farming for a period of time as the pipes are planned to go 
under your land. And there will be no compensation for that. 
The construction will last for at least 3 months, after that, you 
will get to manage your land for farming again. But you might 
also take some other time to fix the damage for the land due 
to the construction. మզӥఘวғ֦ฎӞӻኞၚࣁᨹ١ࢯጱ١
࿆҅ᶌᘗ۞֢ኞၚ֦҅ጱ١ฎق๋অጱᅆპᅩ̶֦ժጱ࿆
๋ᬪ٬ਧᥝࣁ᯾ୌ᭜Ӟӻ॒ቘᔮᕹᅆპᔮᕹ҅ᬯݢզᕳقଃ
̶ڥ࿆ժӞᛘݶྌ٬ਧ̶ᆐᘒ҅ࢩԅᓕৼտ᭗١֦کጱӥ
ᶎ҅ᬯӻૡᑕտӸ᯿֦ߥᘗᐿ҅ଚӬဌํᤑ̶ؑૡᑕਖ਼೮ᖅ3ӻ์҅ԏ
 ጱ١̶֦॔ץᚆᬮᵱᥝᜰᳵݢզ௩॔ྋଉጱૡ֢֦҅֕ݢ֦҅ݸ
In this case, will you agree with other villagers? ࣁᬯᐿఘ٭ӥ҅
֦տݶय़ਹጱ٬ਧހҘ 

Yes ౯տ 



No ౯ӧտ 
33.Based on the previous question, if the people around you 
are in the same situation, what do you think will be their 
choice? ໑ഝӤӞ᷌ጱఘว҅ഘ؉ฎ֦ᬟጱՈ֦҅ᦊԅ՜ժտெԍ؉
٬ਧҘ 

To agree with this plan ݶᬯӻᦇښ 

To disagree with this plan ӧݶᬯӻᦇښ 
34.Imagine: The government of your country decided to have 
the policy of compulsory national service for national security. 
You are just in the range, so you will have to attend the army 
for 2 years, but now you are in the college that you like. మզ
ӥఘวғԅے୩ᴠ҅٬ਧ୩ګ๐̶ً֦ྋঅჿ᪃ᥝ҅ಅզ֦
ᶳ๐ӷଙ֦҅֕ྋࣁय़᯾ଚӬ֦உཻ֦ࡅጱय़ኞၚ̶ To what 
extent do you agree with such policies? ֦ฎݶވᬯᶱᒽҘ 

Strongly agree ᶋଉݶ 

Agree ݶ 

I dont mind either way ౯ᵋ 

Disagree ӧݶ 

Strongly disagree ᶋଉӧݶ 
35.Imagine: In your regular classroom where everyone has a 
fixed seat, you sit at the back row. Your class decided to put a 
trash bin in the classroom for convenience after the discussion. 
Yet most think that the trash bin should be placed at the back, 
which is one meter within your seat. However, you don’t like 
the rubbish bin, even if the closer distance makes it more 
convenient for you to throw away your trash. ᧗మғྯ֦ࣁॠ
Ӥ᧞ጱරਰ᯾҅ྯӻՈ᮷ํࢴਧጱଷ̶֖֦ࣖݸ๋ࣁӞഭ̶ᬪ๗֦ጱቔ
ᕆԅԧಅํݶጱ٬ڥਧනӞӻ࣯ࣁරਰ̶ٖय़ग़හՈᦊԅ࣯
ଫᧆනࣁරਰݸᶎ҅௴ૣ੪ฎ֦ጱଷ֖ෟᬟ(Ӟᔂզٖጱ֖ᗝ)̶ᘒ֦ᶋ
ଉӧཻ࣯ࡅනᗝ֖֦ࣁᗝෟᬟ̶ What would be your attitude? 
֦ጱாଶտฎՋԍҘ 

I will express my feelings, but eventually I will follow the classs decision. 
౯տᤒᬡڊ౯ጱӧཻ֕҅ࡅฎՖᆐտ๐य़ग़හݶጱ٬ਧ̶ 

Though I don’t like it, I won't say anything about it. ੱᓕ౯ӧཻ҅ࡅ౯ӧտ᧔
Ջԍ̶ 

I would try to make the trash bin as far as possible away from me, even 
that means someone else will have to sit next to it. ౯տమېဩੱݢᚆᦏ࣯ጱ
֖ᗝᬱᐶ౯ጱଷ֖҅ੱᓕݢᚆᮎޱ፳ڦጱݶտ࣯ࣖࣁෟᬟ̶ 
36.Thanks for finishing this survey, would you like to be 
interviewed afterwards? If so, please write down your name 



and phone number. It will be really helpful if you can 
participate in the interview. Thank you. ᨀᨀਠ౮ԧྌղᳯܫ᧣
ັ҅ইຎౄളݸݑᖅᦢ҅᧗ٟӥጱনݷኪᦾݩᎱ̶ ጱ݇Ө
ਖ਼౯ժᶋଉํଆ̶ۗᨀᨀ̶ 

 



INTERVIEW CONSENT FORM/

Thank you for your interest in our research project! Through various forms of data collection, we 
aim to study the education system in China as part of a class taught by a Columbia University 
researcher. 

This interview covers questions regarding your beliefs towards various social concepts and may 
ask you to infer your reactions in imaginary scenarios that we’ve created. It should be entertaining 
to complete, and we think that it will take about 20 minutes of your time.
There are no “better” answers to any of the questions asked: your answers will only be a measure 
of your beliefs, without any positive or negative connotations attached. Your identity will remain 
anonymous and only used for reference within our research team. 
 
Please be assured that your name will not be associated with your answer responses and your 
private information will remain confidential within our research team (e.g. your private information 
will not be attached to your response answers or disclosed to anyone else).
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Risks and Benefits/

Before you participate in the interview, we have to inform you of any risks possibly involved. 
Participation in this research project will not bring you any personal harm or damage that we are 
aware of. To avoid possible intrusion on privacy, we have been attentive in designing less personal 
questions. However, if you feel uncomfortable answering any select question, you may choose to 
leave the question unanswered.
 
The possible benefit of this interview is that it may provide a reflective experience as you answer 
questions from a potentially new perspective. Through our interviews, we hope that you may also 
discover more about yourself, as well as carry out an insightful conversation. There are no 
monetary compensations for participating in this research project, but we give our sincere thanks 
for your time and efforts.
 
Your signature (i.e. your name or initials) indicates that you have read the above information and 
voluntarily consent to participation in this project.

Signature /  ________________________________________________
Date /  _____________________________________________



INTERVIEW QUESTIONS
  
 **Note: have them review and sign the consent form prior to beginning the interview. 

[Interview]
• Can you tell us a little bit about your school? 

- International or domestic system? Is it part of a mixed system? Do you need to take the 
gaokao?  

• What curriculum system are you taking (AP, A level, IB, gaokao)? How is your schedule 
structured (how many courses per day, for how long)? AP A level
IB

• How do your teachers usually teach? (Group discussions, lectures, interactive) 

• Can you tell us a bit about your education experience? 

• Can you please talk us through all the schools you’ve been to, and what kind of school they are 
(for example: domestic or international)? Have you experienced any major changes between 
schools you’ve been to? (For example: switching from domestic school to international school, 
changing high schools) If yes, why? 

 

• [If there are interesting changes in their schooling experience...] What do you think is the biggest 
difference between the schools you’ve been to? 

• (Question only for students in school which has both departments)

• Have you ever observed any differences between the domestic part and the international part of 
your school? Could you please elaborate on your answer? Why do you think these differences 
exist? 

- “This question allows us to understand how the students perceive themselves in relationship 
to the other department.”

- Students in school which contains both of these departments may feel a more evident change 
and disparity. Do not try to lead them deliberately into an answer. If their answer is “no 
difference”, just record it like that.

• Do you have any aspirations for the future? (Maybe a dream career?) Are you encouraged to 
pursue your dream? By whom? Are you encouraged by your school? 



- [If the interviewee answers “not supported”...] Do you think you will continue to pursue your 
own dreams? Why?

?

• Imagine: The government of your country decided to have the policy of compulsory national 
service for national security. You are just in the range, so you will have to attend the army for 2 
years, but now you are in the college that you like. 

- How will you answer this question? (Question: To what extent do you agree with such 
policies? Answer scale from strongly agree to strongly disagree) 

- When making this decision, what was your thought process? How did you make this 
decision? 

- Regarding your decision, what might your parents have taught you to do? What would they 
have done? 

- This question takes a look at parental education influence on the interviewee’s beliefs. We 
can further compare their answer here to the earlier question of their parents’ education 
experience, and see if we can find any trends. 

• Imagine: You are a farmer in a poor village in a low-income country, relying on subsistence labor-
intensive farming. Your farm is the best place for irrigation ditch. Your village is planning to build a 
sewage system and a better irrigation system for the interest of everyone in the village. However, 
the construction of these infrastructures will seriously affect over half of your land of farming for a 
period of time as the pipes are planned to go under your land. And there will be no compensation 
for that. The construction will last for at least 3 months, after that, you will get to manage your 
land for farming again. But you might also take some other time to fix the damage for the land 
due to the construction. 
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- How will you answer this question? (Question: In this case, will you agree with other 
villagers? Answer: yes or no) (Question: If the other 
villagers were in your situation, what would they have done?

) 

- When making this decision, what was your thought process? How did you make this 
decision? 



- Regarding your decision, what might your parents have taught you to do? What would they 
have done? 

• What do you think about the two different beliefs of collectivism and individualism? (

) 

- This question can compare students’ self-claimed beliefs to our observations of their beliefs 
(derived from their survey and descriptive interview responses). However, we want to avoid 
priming them with this question so that their other responses are not influenced. 

- Before we finish, are there any answers you’d like to elaborate on? Or other topics you’d like 
to discuss? 

- [For interest] Could you offer us any feedback on this survey? What do you think could be 
improved? 


